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High School PBIS Symposium 2018

Authentic 
Engagement

Flannery and Kato, 2012
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Participants will be able to:

❑ Recognize evidence based classroom practices support students impacted by trauma

❑Identify how SWPBIS is the foundation for being trauma informed

❑Take home two new strategies to use in classroom

What makes you feel safe:

▪ at school?

▪ in the community?

▪ with friends?

To feel safe we need:
▪ Predictability

▪ Consistency

▪ Relationships

Safety:  freedom 
from harm or 
danger; a place 
that is free from 
harm or danger
-Merriam-Webster Dictionary
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ALWAYS ON GUARD!
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Flight Fight Freeze

• Withdrawing • Acting out • Exhibiting numbness

• Fleeing the classroom • Behaving aggressively • Refusing to answer

• Skipping class • Acting silly • Refusing to get needs met

• Daydreaming • Exhibiting defiance • Giving a blank look

• Seeming to sleep • Being hyperactive • Feeling unable to move/act

• Avoiding others • Arguing

• Hiding or wandering • Screaming/yelling

• Becoming disengaged

What Flight, Fight, or Freeze 

Looks Like in the Classroom

Fostering Resilient Learners

Strategies for Creating a Trauma-Sensitive Classroom
Kristin Souers with Pete Hall

Tier III/Tertiary Interventions 1-5%
•Individual students
•Assessment-based

•High intensity

1-5% Tier III/Tertiary Interventions
•Individual students
•Assessment-based

•Intense, durable 

proceduresTier II/Targeted Interventions      5-15%
•Some students (at-risk)
•High efficiency

•Rapid response

•Small group interventions
•Some individualizing

5-15% Tier II/Targeted Interventions
•Some students (at-risk)
•High efficiency

•Rapid response

•Small group interventions
•Some individualizing

Tier I/Universal Interventions  80-

90%
•All students

•Preventive, proactive

Academic Systems Behavioral Systems

80-90%   Tier I/Universal 

Interventions
• All settings, all students

• Preventative, proactive
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8 Classroom Management Practices

1. Arrange Orderly Physical Environment

2. Define, Teach, Acknowledge Rules 
and Expectations 

3. Define, Teach Classroom Routines 

4. Employ Active Supervision

5. Provide Specific Praise for Behavior 

6. Continuum of Response Strategies 
for Inappropriate Behaviors

7. Class-Wide Group Contingency

8. Provide Multiple Opportunities to 
Respond

Classroom 

Management

Practices

Adapted from MO Classroom 
PBIS

Working Smarter

▪ 8 practices to use as a foundation

▪ A framework to anchor strategies

▪ Consider what you are already doing
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8 Classroom Management Practices

1. Arrange Orderly Physical Environment

2. Define, Teach, Acknowledge 
Rules and Expectations 

3. Define, Teach Classroom Routines 

4. Employ Active Supervision

5. Provide Specific Praise for Behavior 

6. Continuum of Response Strategies for 
Inappropriate Behaviors

7. Class-Wide Group Contingency

8. Provide Multiple Opportunities to Respond

Classroom 

Management

Practices

Adapted from MO Classroom 
PBIS

Rules & Expectations

• Expectations should be defined early in the year 
• based on PBIS school-wide expectations
• what you want them to do, rather than what you don’t want 

them to do
• positively stated
• easy to remember
• posted in the classroom
• taught directly by the classroom teacher
• functional
• observable and measurable

31

32

33



3/6/2019

12

is trauma informed because

▪ Thrive from established expectations

▪ Show student capable and worthy

▪ Help differentiate purposeful rules from unpredictable rules

▪ Create predictable adult behaviors

▪ Establish a sense of security

▪ Add column with upset/frustration

▪ Teach students expectation

▪ Model for students in real time

• Expanding skills 

beyond procedural 

to social-emotional

• Develop your own 

lessons

• Connect a 

curriculum to your 

SW Expectations
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▪ Daily Agendas

▪ Visual timers

8 Classroom Management Practices

1. Arrange Orderly Physical Environment

2. Define, Teach, Acknowledge Rules and 
Expectations 

3. Define, Teach Classroom 
Routines 

4. Employ Active Supervision

5. Provide Specific Praise for Behavior 

6. Continuum of Response Strategies for 
Inappropriate Behaviors

7. Class-Wide Group Contingency

8. Provide Multiple Opportunities to Respond

Classroom 

Management

Practices

Adapted from MO Classroom 
PBIS

Define, Teach Classroom Routines

Consider routines for:

 Regulation
 Self-awareness
 Relationship development
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Daily

8:05:  Greet students at door by name 
(Relationship)

8:10:  Morning Mindfulness (Regulation)

8:15:  writing stem (Self-Awareness)

8:45:  Planner & Daily gratitude in 
agenda  (Self-Awareness)

Additional Times Based on Schedule

Monday:  Review College and Career 
Readiness lesson in Circle format 
(Relationship and Self-Awareness)

Assembly days:  Brain Break after PE  
(Regulation)

Friday:  End of Week Circle 
(Relationship and Self-Awareness)

▪ A place for regulating (e.g.: breathe corner, rest and relaxation room, stepping out in hall)

▪ A signal for regulation (e.g.: card on desk, a hand-signal)
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Practices to quiet the mind.  Prime the brain.

▪ Breathing practices

▪ Quiet time

▪ Movement

▪ Colors

▪ Focus

▪ Sound

▪ Taste

https://www.edutopia.org/blog/brain-breaks-focused-attention-practices-lori-desautels

Benefits

▪ Opportunity to develop and apply 
social competence

▪ Allows brain to rest and recharge 
while simultaneously learning to 
cooperate, communicate and 
compromise

▪ Boost attentiveness and maximize 
learning

Examples

▪ Thumb wars

▪ Rhythm patterns

▪ Hidden pictures

▪ Squiggle story

▪ Mental math

https://www.edutopia.org/blog/brain-breaks-
focused-attention-practices-lori-desautels
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Self-Awareness
▪ Positive attitude (S. Craig)

▪ Class theme song

▪ Journaling / Bell-Ringer routines

▪ Build “resilience muscles” or “rebound skills” (S. Craig)

▪ “I have....”, “I am....”, “I can...”, and “I like...”

Example uses:

▪ Journal prompt

▪ Connecting character in story

▪ Debriefing a situation
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• Greeting

• Sharing

• Check-ins

Name Passion Family Activities Academic Food/dri

nk

Physical Skills other

Will Video games

Girlfriend

Lives with mom, 

step-dad, 

Six yo brother; 

Two dogs

Video games Hates to read

Algebra ok

Pizza

doughnut

Coke

Asthma

Allergies to

outside

video Moved here 

from new 

york

Doesn’t like 

small towns

at dad’s 

every other 

weekend

Dad and 

step mom 

have 3 kids

Student & Family Surveys
Parent Survey with 

Contact Information 

Student Survey-asks for how they want to be praised, how 

they learn best, what their home environment is like, and 
what they see as their strengths and weakness among 

other things. 

-strengths

-learning environment

-learning difficulties

-background info.

● Name one person you look up to and why

● What is one think you like about yourself and why?
● What do you like about Reading and what intimidates you?

● 3 words you’d use to describe yourself

● 3 words others would use to describe you 

● Are you able to access the internet? If so, where?

● Favorites-food, book, movie, subject, singer
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▪ Copy Cat

▪ Hot/Cold

▪ Multi-player thumb war

▪ Group drumming

▪ Side walk chalk

▪ Board games 

▪ 2 x 10 strategy

8 Classroom Management Practices

1. Arrange Orderly Physical Environment

2. Define, Teach, Acknowledge Rules and 
Expectations 

3. Define, Teach Classroom Routines 

4. Employ Active Supervision

5. Provide Specific Praise for Behavior 

6. Continuum of Response 
Strategies for Inappropriate 
Behaviors

7. Class-Wide Group Contingency

8. Provide Multiple Opportunities to Respond

Classroom 

Management

Practices

Adapted from MO Classroom 
PBIS
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is trauma informed because

• Empower students and teach resiliency skills
• Replace learned responses with appropriate behavior
• Helps students regulate their emotions
• Supports regulate, relate, and reason

▪ Rhythmic Activities
▪ Music

▪ Dance

▪ Walking

▪ Drawing

▪ Run

▪ Bounce ball

▪ Rocking

▪ Repetitive Breathing activities

▪ Body Awareness activities

▪ Brain Breaks/Intervals

▪ Trauma informed statements & validation

▪ Focused attention strategies

▪ Engage, Don’t Enrage

Same strategies as 

Regulation 

Routines. 

Students more prepared 

to use as response when 

we have taught in non-

stress situation.

Alternatives to “Calm Down”

▪ I see you are having a difficult time.  Let me 
try to help you.

▪ Take a deep breath.

▪ That can be so frustrating. 

▪ Let’s figure this out together.

▪ I can see you are mad.  How does that feel 
in your body.

▪ Count to 10.

▪ Want to squeeze my hand?

▪ Let’s focus on fixing the problem together.

▪ If you are feeling sad, you can tell me about 
it.

▪ I can see you seem really upset.  What do 
you need from me to help get back to to 
calm?

▪ You seem really agitated.  What’s really 
going on?

▪ How about I come back to you in five 
minutes?  I want to make sure you are okay.

▪ We need to work together.  What do you 
need from me so you will be okay and we 
can continue with class?

▪ I can see this assignment is really hard for 
you.  Is it okay if I sit with you an and help 
you?

Used with permission from Warren Township School District, Indianapolis

55

56

57



3/6/2019

20

Used with permission from Warren Township School District, Indianapolis

Student Statement Common Adult 

Response

Validating Response

I can’t do anything 

right!

That’s not true!  You do 

many things right.

It must feel frustrating 

to feel like you never do 

anything right.

My parents are going to 

kill me!

I highly doubt they are 

going to kill you.  Your 

parents love you.

So you’re really feeling 

like your parents are 

going to be extremely 

upset because of this…

Using Trauma Informed Validation

Dual Thought Sheets 
completed by both the student and adult when reconnection is needed

1. What is our challenge?

2. What led up to this challenge?

3. How can we handle this together and/or apart

4. Could we have prevented this situation?

5. What are 2 adjustments we will make next time?

Used with permission from Warren Township School District, Indianapolis

Restorative Questions
▪ What happened?

▪ What were you thinking?

▪ What have you thought about since?

▪ Who has been affected by what you have done?

▪ In what way have they been affected?

▪ What do you think you need to do to make things right?

https://www.iirp.edu/news-from-iirp/time-to-think-using-restorative-questions
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Classroom Practices Resource Map

Look at first two columns of the resource map reflect on:
▪ What you are already doing in your classroom?

▪ What you could do with more intention?

Identify gaps and then add practices.

Midwest PBIS Network (www.midwestpbis.org) 

▪Content < Trauma

▪See Module 5 for additional practices

Ami Flammini

ami.flammini@midwestpbis.org
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https://sites.google.com/a/midwestpbis.org/midwest-pbis-network/materials/special-topics/trauma/Module%205%20Activity.docx?attredirects=0&d=1
http://www.midwestpbis.org
mailto:ami.flammini@midwestpbis.org

